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An ulveip teat concerned with teacher styles and 
*h proolem students .suggests that rote 


definition way not be as. important a teacher, variable as originaily 
postulated. Thirty-seven experienced elementary school teachers were 


observed to deteraine overall management skill level and actydl 


’ 
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response to problem behavior. Teachers were divided into, two roié 
-Orientations: one groups stressed the instructional role and the other 
- *the socializatjonal’role, Following observation, teachers responded 


to a series of written vignettes 


epicting.12 types of ;roblem ‘° 


student behavior. While hoth teacher role emphasis and ability. did 


affect teacher responses, the most powerful factor was the type of 
student behavior depicted. The research suggests tha 


‘socialization 


problems. (disobedience gr disruption) provoke more intense and less 
. effective teacher responses than do instructional problems. 
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reflect the balance of role functions chey prefer. 
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’ presented concern the effect of teacher role definition (as described on 
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response to student problem behavior as depicted in a series of written 
vignet.tes. “Data were obtained from elementary teachers ae Lansing who i. & 
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_had at least 3 years' experience at their clrrent grade levels, and who 
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Observers rated them on general management skills and noted their > a 


attitude’ and response to students who fit the. project's 12 problem 
type descriptions.> These pbservation data provide: a check on the | 


teachers’ self- “penorts be what they would say and do in the problem. 
sttuabions depicted in the vepeornene Observers’ ‘ratings of the teachers 
were conpared wich principals" ratings, yielding three’ ability groups: 

an agreed- ayer high ability group, an agreed-upon average arouR, and a 


co 


‘ 


. mixed group cha received mildly. contradting ratings from the petnetpal 


vs. the epecEvers (Teachers who provoked strongly contrasting ratings 


were excluded. ) This age es a sample of 37" teachera,. 19 who, emphasjzed 
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instruction (7 high abiflity, : ‘mixed, and -6 average), a 18 who emphasized 
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" Sohe problem types identified for this study can be divided into. subsets 
that typify socialization’ difficulties (hostile aggressive, passive ‘aggressive, 
defiant, rejected by peers, immature); instruction difficilties (failure ~~ 
‘syndrome, perfectionist, undetachiever, low achiever, ‘short: attention ‘apan);, 
‘or both Miperaes aves shy/withdrawn) _ : \ , 
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“response (Appendix A). ; 4 _ " _ | 
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. perceives the vignette as a gestalt veraus a series of discrete student: ; 


A _ behaviors; (B) présence of instructional (high or mirtimal) versus 
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. imperative - content in influence aeecages? (C) ‘teacher’ 8 handling of problem 


\ as‘ organized and peae a (proactive) ‘versus momentaty and erappented 


(reactive) 5, and (D) the goal of the influence attempt involyes attempts 


‘at long-run solution (mental hygiene/coping a al rewards! shaping) 


. versus: short~tun solution (control) threat or pontalaene) or avoidance 
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as they would if they, were helping a student téacher to understand that 3 
é . : 


i , ; 
student HUPEDOBETAE thelr perceptions). These teacher descriptions were 


s 4 


coded for accuracy (Variable D) and- ‘internal consistency (Variable E), 


: [ (see coding instrument, Appendi B. 7 
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Finally, the “teachers were asked to indicate their preferred degree, 


: of emphasis omlaorial tation versus Anétruction on 2 ‘4nLeve¥ Rolt 


Def inition Scale (Appendix c) to ey comparison of, teachers who défined 
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yf _ ’ their primary ‘Role as sooializer with those who fined it aecratiuctens: 
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four were combined to form ‘the socialization emphasia. 
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a. Data- “were “aggregated by the three vignette types:": instruction problems 
" “YEtve vignettes), soctaltation Problems five vignettes), or both (two ie 
Vignettes), Because dese. frequencies ote uneven, scores were ‘tranaforned* 
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_ into _Proportions by" applying constant transformations of .2, .2, aad 3 
‘ respectively to che ob prved proquetictes., | | 
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° ; Results, which are summardzed ‘in. the* ae Andicate that" vignette 
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type was much more powerful than teacher ability Jeyelyor role definition 
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Le . . in affecting teacher perceptions and reported behaviors. Teacher. per~ 
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_ | , ceptions and sventttons concerning. the dtudent behavior depicted in the 
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wa. vignettes are. revealed by’ Variabies A, E, and _G (responee edhgruence).! 


_ +. Teachers” perceived most” vignettes stotiatteey ftartahe A) as: representing 


Hy. a . chronic behavior patterng, Atepough this was aot notab e for the mixed” 


eo “ vigifettes than the socialization | ‘or “instruction vignettes (proportions \ were 
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gs. - 58, and 551° reepéctivaly) ‘Werall, “the vignetted were generally. 
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pave more integrated responsed. | Overall, responses tontaining clear iw 
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_ Instruction. vignettes (Level » typicajly produced highly inBtructive 


desist oes in neopondrne to | docdalization problems. Apparently: 
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‘Response ‘congruence “(Wariable G) was the ‘nly category of; "cognitive" 


variables. to reveal effects ,of ability and’ roles" The note. able teachers oe 
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contradictions were’ infrequent, and vignettes depicting ityperactavity ‘or: 2 gone 
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gassive withdrawal apparently were, the easiest for’ ‘teachers to: comprehend, 
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Variable B, instructive versus imperative content sf deaineiience “messages” 
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In general,~ Seacher peaponee varied as a function of “vignette type. 
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responses, eopseialiy. if teachers decribed thenselves as pevegece a 
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socfalization emphasis or were in the high nanagement ability BrOUP. 
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Responses to the instruction vignettes were typically proactive and Likely. nae 


ito involve mental scsi ciicopae: techniques (although rewards/shaping add 
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control/threat goals were well represented). 
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, ‘Responsesite the socialization vignettes (Level 2) indtcated a quite 
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different pattern. “First, there were nearly as many imperative .responses 


; ‘ a 7 : 
as’ highly instructive redponses, and, in general, responses to hese 
Pe aa 8 : 7 “ ; : : « 


vignettes were more varfed. The socialization vignettes ise: Kaceived the. 2 
most. reactive response ‘ although esac bIVE responses weré still the most 
qyptcal. “Finally, in [sharp contrast -to the instruction vignettes, mental - 
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we fre Ne Ve. Ase could be a capabfe student,. but: hls sel feconcept Ts $i poor: that “he 
fo aetualty describes himself as stupid. Ha makes ‘no Serious effort to léarn, 


Right pow he Is Yawdl Ing: Instead of gatting started on an assignment: fhat-you oo 
“Know. he can do; Yéu-‘knew: that Ifyou approach him; he will begin “to comp | al ny ie 


a 
- 4 v 7 


. school they pn eating Hb-Sait and —taklag-his—tunoh-nanéy s+ Tom ts thao i: 


——--—— ctass butty%and has done tings I'ike PRIS" many timess. oe ee a 

% 2 Se ee Ss : | ew re a oe ee 
i, *¥¥ 3. Bill 18 an ‘9xtremely active child. “He seems to burst with. enargy, and: .**-, 
, today he ts barely "keeping the Id on." This morning, the class fs working — 

‘ ‘ on. thelr artiprojects ‘and Bj 1! has. been In and out of. his seat frequently,  ~ ue 
ua . Suddenly, Roger lets out a yell “and You look up to. see that Bill Shas knocked .. . - 
“Roger's sculpture offhi's: desk. ~ BIT! ‘says he didn't. ‘meant todo It, Ne'was 
oe Lust refurning 3 ht$ seat. a on om Re ote ‘ 


co a*. 4,, (Mark is not'well accepted by his classmates’, : Today "he has-been trying 7 

uP es to-get seme of the other -boys to,play a particular game: With him. After." 

be pleading the boys ,dec} de to play the game, but exclude Mark. “Mark argues, 

rn ‘saying that he should gét, to Play. because It wag «his Idea’ In-'the first place; 

e: _» but -the boys starf without hPm. “Finally, Mark gives up and’ slinks Qff, Tre- 

oe "© jected again. | s «¢ * Mes awe . ae . 
doe , 7 a ; 2. | 


* «.5. Beth has average aby! {ty for. schoo! work}. -but she-is sd anxlous abqut- 
the quality of he work that sWe seldom finishes -an assignment because of, 
| all her "start-overs." > Thts morning ydéu have asked the children: to make us et ge 
’. ©  pietures to decorate the room, ‘The time allocated to ‘art has almost run qute y ° 
= and Beth Is far from finished with her picture.” You ask‘her about Ii and 8 f 
os tind out she has "made mistakes" on thé other onés‘and this Is her third ate 
« «© tempt at a "good pieture." © ay . a ir ee oa 


u 


* Re ie ey 

. - ** # 6, The class is about to begin atest’ The room Is quiet. Just as you-.are’- 

ws +* " about to begin speaking, Audrey open's har. desk. Her notebook sifdes off the mS as 5 | 
desk, spTtiing loose Papers on the floor. Atdrey beglns, githertng up the- papers, Pte 

Stowly and delTberately, Alt-eyes are upon her, Audrey stops,” grins; and + vets 

‘then slowly resumés gathering papsrs. Someone Jalighs. - Others start talking... 


é . - * < » * \ . . \ , Ba ae . = 
7. ‘George's -attentJon wanders éasily. “Today It has bean’ di vided between ee 
r + the discussion and various distractions. You ask him a question, but he Iss tes 
a distracted and doesn! + hear: you. oy. Po ae re Lge 
Me 8 Lada is bright ehough, but she Is shy and ‘withdrawn. She doesn't, volun=. oe 
rae _ .teer to. parti ckpata In class, arid .when you call on her-di rectly’, ‘she often © fr 
oo " does not respond. . When she does, she ‘@sual ly whi spere, ,loday, you are chack- | 


4 Ing seatwork progress. Wh8n you question her; Linda keeps her eyes lowered : 
w. 4 | artd says nothing, ae aie — ‘ ne ae : 
' *. * 7 ; s oy ot be . 5 : : ¥ 5 ; fo 8 PP 2s ts 2} 
_ : ; “e ’ ‘ : : . " : : 5 7 . <a . 
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_ : : _ . : ce” 2 . . - . tea Ct) “ : 
9. | Carl can do good work, but. he,seldom doas. He wil! try to get.out Of work.” 
4When.you ‘speak to, him about ‘this, he fakes a show of looking. serious. and p ledg~ 
Ing reform, but his béhavior doe si" t change. «Just now, you 'see a typical scene: 


Carl.ts mak Ing paper alrplanes when he I$ Supposed to be working.:: 


10. Roger has ‘been fooling around’ Instead of working on hils séatwork’ for sev- 


‘ eral days now. -Finally,,you tell him thdt he has to finish of-stay In ‘during 


recess and work on”It then, He says, "I won't.stay In!" and spends the rest ' 


' of the period subking. As the clasg begins:to Itne up for tecegs, he quickly 


Jumps up and heads for th door.’ You tell him that he has to stay Insida and “4 
finish his assignment, °y he Just says. "No, | don't!" and continues But. the 4 


{ 4 : (eer 


-. Dotty séems Younger than ‘the other ‘students’ In your class. “She has - 


+ difftbulty getting along with them and Is quick ‘to\tattle. She has just 


fotd’you-that she heard some of the boys Use "bad words" -dur.Ing recess today. 


12° Jeff tries hard But Is ‘the Jlowedt achiever In the.¢lass. ‘This week you Pe BS 
taught: an Important. sequence of lessons. You ‘spent a tot of extra’time with. , 
Jeff and thought he understood the material. Today you are Feview!hg.- All 


* the other students answer your questions with ease, but when you call on Jeff 


he Is obviously? lost, 


» vy 


~ 


q, 
*' dnstruction problem: ‘fallure” syndrome: (1), perfectionist (5), short * 
"attention span (7), underachlever (9), low. ach Lever (2)... : 


¢ ’ 
n 


: Hostile Sggréssil ve (2), rejected: by peers (4), a 
passive aggressive (6), defiant (10), ‘Immature (14), . . «8 aan af 


Combined tostryction and..soclallzatton problem (both) ¢ “hyperactive (3), —, - 
shy/withdrawn (8), . : ES a os 


a at, 1 4 , \ : 4 .. : '. 
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. PPENDIX 8: CODING INSTRUMENT el ee oe ee ee oe 
7 a fe Fe . a ; . a ; i 
nae : x 
‘Instructtons: Read the entire teacher response ‘to the vignette, prior 
to any Interviewer probing that you feal leads the teacher ‘down a path 
' _ 8/he would not have traveled alond. For example, If you don't feel", 
, | ‘the teacher would haye discussed fol}owsup strategies without the. In-- 
Pr tervlewer's question. about It'<"Would you do anything else later?"), | 
4 disregard the follow-up Information. Use the everal | Bone ietenece/ Hig , 
“ness of the response prior to the prgbe, and the teachen's typical re~* ~:~ 
sponse pattern (if .any) In other vignéttes, to gilde you Judgment.  . * 
If you are unable. to decide, code the entire respdnse. Separately: | 1st ae 
—_ " ahy unusual responses:so we can. a ial thew Sow 
ee at ‘ = ae : P ee @%r. _ _ rai F : 
_ ~ |. Coding .for teachers" accounts of -their words and a long. a 
ee! OS, oe te ee 
‘ “A. Vignette as gestalt vs. discrete bwhavlorsy. “Dees the tea fer.’ = 
. view the depicted behavjor whol Tstieal ly,“ pecognizing speci fte “3 
; “es :. * . Incidents as parts of a pattern, or-are these. Incidents seen .as ~~” 
a discrete elements that do not combine to Indicate anythtng? © 
— . .Note: ‘T does not have to*percelve the behavior pattern correctly: 
: _ to be scored 1 ~ s/he only néeds to see It as wholistic/chronic. » 
Hi . 5 E. for correctness measure. (Examples from.fallure ° 7 
; . ' yodrome ) ° ; ae — + yt 
. * . _ 1. Yes, the behavior Is understood as" an Insfance of a chronic ye 
= 4. 3 behavior pattern. . . 23.4 is 
~o* « ‘ . "Ll spe you are worrled ‘about ‘your work : 
and don't want to‘start." . rr a . 
. 2. No, the vignette Is perceived as discrete or.Isolated -be- 
% j | “shaviors. . <3 _ ; _ : 
. "I See you are dawdling. | know you can do ges 
’ : It, yau won't get out of It by saying yoy . 
“ 1. a can't." fa 5 ; i . . aid 
3. Can't rate/other °° =» * 7 
By. Instructive vs. Imperative.content of message. (Vignettes 1-11). - 
. ts a 13-23). Does, the teacher's response ‘Include reasons why “the 6x74. 
ee a. 7 pressed behavior Is Inappropriate or change Is expected,: or does . 
‘ , the teacher simply demand/command the student?, Do“the teacher's > . 
‘ .attenpts td influence/changg the student Include rattonales? 
. 3 ' This category also appliés to commands for reparation-and to. do's. 
. 7 » , and don'ts In the future. For vignette .#2, use this category 
7 | —onty. to. code what the teacher says to Tom. for vignettes 44 
pee N, 2 ‘* ‘and 16, code this category for the teachér's response to. the 
so. be ge 9 other children,. fot Mark. and Kathy. (Examples from Inuature , 
: ttattling) vignette’, © ee 7 on 
, _ , x. ac tlie an me 4 “i a ak oe . ee 7. : : : Ve ; 
tis . 
‘ : 


<, Bye 


7 & 


: se . a 
structive. VS. fimehative. content of teacher's. .mas sage - In Tne 
structional situations (vignettes ie. end 24), ; Se, aa ge 4 
, . 7 Za w a : 7 


ie 


2. i 


3. , Imperative, Borates/scolds. Tells student to pay attentign 


4, Teacher‘ doés not directly h&lp student or provide for Pinca 


\ hore are. contracts one other: pos | tlve. ee : | ; 


_ Minimally Instruct! ve. Teacher provides Iimited rat{onale/ 


_behavior. The. message Is not . a complete as those scbred u 


‘Can't rate/other. Teacher response. does not Include — Instruc= fae 


Minimally instructive. Teacher provides limited help: in a. 


” Highly Ins truct Ivo. Font har previdee fell, dotal led.-ra 
- Information for. expectations Jactlond regardtyg the stud 
bohavidr, Cineludos “T bong an, Intogral part: of ‘solvin 
blem | « ° 
“Were tho boys icing or aayihe anything to you to. m 
syou fool bad-or-to hurt’ you? If not, |! really dori! 
! want you to come and tél! mo about thelr behavior. | 
Other chitdren don't like to be tattled on: any more | 
vou do. *So unliess you ‘or someone else Is being aunty 
I'd rather vod didn't tel! me about It," t 
For vignettes # 1 and 13, code B, for teachers. who sale he 
student get started, working through problems with him.. 


Information for éxpectations/actlons regarding the student's 


‘Is, ‘responses scored 2 are Secon ally "padded" commands. . 
Include rules, If phrased as rules. 


"You don't bother mé about that. ‘You only need to; a 2 
-worry about yourself - unless sémeone Ls getting hub}. wend 7 
-or-It's an emergency." & \ “ 


Imperatt ve." Teacher makes* demands without giving explanations. 
"Don't. tell-me that stuff." ad ie 
"Play on another part of the playground.™ : 


tions ‘or Imperatives or teacher doesn''t say enough. The ‘ 

teacher may’ Ignore. or, distract thé student. . Code*here for * 

teacher Instructidns for di'scussian or problem solving, con- 

tracts, and other positivaé approaches. Code modeling w/out . 

explanathon or comment here. .J.e., "I'd play with Mark so 

thé others would see.» ." © Se Sig, Boy 
") wouldn't. answer her." . - ; i a 


ae "I'd& Just Ignore it." 
"Tell me about the game ‘you. were playing: ar 7 
"!'d fell them they must solve the problem. y 7 
and me). panels them get started,’ ” . ee Se 
: é ‘ Pos vO 
: : 3 ; ‘ 4 ars h 


Highly Instructiv Teacher proyhase full, dcteiied Inst ruc Ta 
tion/help'in a rahtve sarsesattive way, or sends the stue ’ 
‘deat to a tutor who presumably wit! do ‘the samé.. .. _ 
stop-gap way, provides a Spectfic answer without Concern for 


understanding of necessary concepts, etc.. TTeRenet Irrite- . . 
tton or disappointment may be presept. 


mae do It right. "Acts as Ff problem |s willingness to.try. a 
rather than low:abllity. sas, FS 


‘ance... May Ignore, distract, or change’ the ass! gnmont.} Inc} uded so we 


C, ‘Bpoactiva: ve. . Ragct ive. necuonke: ‘Is the oscharte spp reach: 2%, 
_ # thought out’- soquant lat and. ergan|7od. (proactive), er does It 7s 


seom/to be momontary. and fragmented witout evidence: of planning: 
or foros! gat (roact}ve)? Distinguistf botwoon..problems the tea-~ wr 
‘cher’ has ught eat and eee a planned response for, ‘from, _ a 
those for which the teacher floes not seem to have developed stra- : “ee 
tegies. These latter responses soem ta be one-shot, on-the-sfot - > 
react tans, | (Examples _from perfectionist: vignette) — é ee 


r 


1. ‘peach us. Organized and sequential ‘approach’: the’ Immediate. 
7 response Is Imbedded In a broader, programmatia response. ~ | | tet 
, Code here for teachers who "have the routine down." (This. ie 
- does not necessarily meah that that routine Is effective, .only 
, that the teacher takes control and changes/structures the situg 
2 ation.) Includes preventive approach. ; 
"Bath, do as mich as you can. now.and_then. ek ee ae 
free tima to‘finish.” Then later I'd talk privately ' . % 
_ with Beth-abaut this., I'd also point out whenever 
. | make a. mistake or’ didn't do Something. perfect... . Sy 
bi 2. Reactive. Teacher response Is brief amd Indicates a homen=" ; 
tary, xfragmented reaction that Is not part of a. larger, or- 
Preventive, approach, The teacher Is "stimulus bound," ra-," 
, acting to the situation rathet than operating to change . it. ees 
_ Includes citing rules If t+ stops at that. _ My 
. "Then turn it in unfinished." e 
- | "That's! wasting paper. That ‘Ts our rule. about: ‘papers oN 
-*3. Teacher avoids the situation. “Uses distraoting or Ignoring, 
; ‘not for the purpose of extinguishing the behavior, but for — 
avolding ‘déating with the situation. | It seems as tf ‘the’ . 
_ teacher doesn't know what to-do, but does not ny (0) get - \ 


oe pacbbbange 


more Information. : 1 ; : 
wouldn't bether with, it." . ae — 
. . "bwould.say, 'I like the colors you have used." Te 
Rea “and not mention’ that it's not done." 
4. : Other. 7 . a ns k 
dD, Goal. of *he no to i tank What Is the goal ‘of the teacher" S : 
esponse to théeradént? Just to stop the behavior Inthe aad 


to control ‘Its express ton Jn the future? To. replace it with more. 
‘appropriate behaviar? This category Is used both where a change 3 

¢ In student mot vation ar behaviorsls needed and where teacher e, on 
‘holp. Is needed. Multiple coda 1 more than-one ape nauie 
‘applies. (Examples from underach lever VESTS. 


fe Mental orenalecnine techniques. “the goal: le replacement of 


 — 


‘Inappropriate behaviar ‘with desirable behavior, via a Méure™ oe 
‘or change In what the teacher percetves to be the cause of . 
: tha.behavior. J.e.,-meetl 1g Student: ‘Needs. (Examp le from, 
vunderachlever vignette} ~ oe oe x 
e : a "Then -I would give hima more active" role. In 6 2) be, 


the classroom to help: im roar to. I hke. and value . | 
’ z ‘. school. a . S, 
ue Also coded 4 arg: res pele bt pee bul ding, the student's. > rs 


; Ue, 
Sera : . : : : oe : a f. 
. . ne 5 : me tay . ' 5 3? 
‘A ; . - ra x > ji ee ; ‘ wd 4 
P ; f : : . 
' : e . 
. i : re : 


sr 


: aati jee ae ae 
> general, extonding’ beyond the Inmadtate situatlon: 

. : from short attention spar vignette). 

= . “George ,, you know what |. think about IIstening... © . po *& 
. » ‘Than ‘I'd work on {Istbning skills with him... | - 7 a 
* <2. Rewards/shaping. The goal Involves Immediate (and future) es. eo 

y 4 / - replacemant of Inappropriate behavior with desirable behavior ..- . 
- . vla pralse, rewards, a systems. This category ° Inm o 


cludes teachers shaping success | ve’ BPD ROmIMat Ole. Score 


7 . .  @ll ILTW's here. ("| Tike the way..."), 
~ \ “td tell him to put. the alnplang away. Then I'd get 
. up a contract with him: If ‘he finished, and corrected | 


_ all his work by the end of each ae hexeould spend ° 
_tlme making alrplanes."" 


¢ 


. ry + "wouldn't say anything to him, but’ ‘loud enough so. ~~ 
Se Coll dearth say eae ret Oe at dene Sr ona 
. busy work Lng." : y - 

: “kvery day {'d stand a Little isthe from her and say, ar 
" wtinda, a little. louder..., and praise her When shé did . 
. © , Speak ” up. “Eventually I'd be onthe other side of the 
¢ a ” troom: tt ; 


¢. 3. Control/threat or punishment. \The. goal Is. to’ control ‘the s 
p expression of ‘Inappropriate behavior Jn the immediate sit- . 
“4 es uation and/or the future. Tha teacher's concern Is not °. 
i. og. & wlth tre substitution of desirable behavior, but Ts° ‘Timited : 
ae ‘to'inhtbiting * ‘the undesirable behavior, ‘often through threats™. 
or punishment. Deliberate Ignoring that Is based on exttne~- 
“+, tion principlés is also codéd here, ~ oL , mG 
a “  s) ""1"d fell him If-he ever’ made alrplanes again, re an 
~~. *s @ °" “he'd stay ‘after sthool and he'd know | meant It." 
G . “Tfaytel! him to put those away ‘and. get busy." _ 
- "4 44 Avoidance.’ The teacher's goal Is to‘avold dealing with the 
_ "situation, Uses distracting or Ignoring, not for extin~. 
‘ gulshing- the: Denavir but for aA deal Ing uh the. 
situation, . oe 
" ™£ wouldn't bother with him. a2 
: mn "hook everyone , Car! made an 1 airplane." 
. 3. Cart! t rate/other. + * . 


“ * r 
4 . 3 — a . 
¢ \. ; ‘ r : i : @ . 
| Soo TB Coding ‘tor Tedcher! Ss ieceetiens of Student. ° <4 at } a 
ete “How does’ the teacher percel ve/ understand the student described * 4 
_ Pn the oo _ Porte. : ee = SA tot 
is S a . He - . + . 7 ‘ ; : ‘ 2 ee . he he 
“E, ey of Porception. ‘Does the. eae the student _™ 
Me we. 8s. a thé vignette Intended, or’has the tea "misread" the “0° | 
behavior, . SEE APPENDED. ust. “ (Examples from es syndrome 
ae cn “i gnotte eo - : i. 3 i 
ee e. _ ee Mcirete-and precise. ae =. Pane aa ne 
oe eect ys ' "This student Is afrald he mG fal” . el, Woke 
aa a ee Gpnoral lWracciirate, but. dmrecitse, 2 & eRe ad 
he Fo. thts. student Isn't ‘comfortable with schapl., work.' a ee. 


iz eons Not Included a oe bak Bandouts e a oo . . 
a A oa - | ae ee. 


., @# 7G 


v 


e 


to 


° 


By. 


4: 


: 5. 
@ 


Inaccurate, a 

"This student Is lazy" 
Teachor eo gnette, does not dgscribe In own words. : 
; d 


"Joo could be a capable student, but his self- _- bo 
corcept Is poor," ‘ e 
Can't rate. ° 


~ 


< 


 Congruence ot Yeacheg perception and sin , ; 
Comare the teacher's words to and. actions wit e student with his/her 


descr i pt lon of the student and rationale. Do the three segments com- 
plgmeht one another and form an Integrated response? Would you pre~ 


$"< tot the teacher's responsg gtven’ the: description? | rationale? 


> a 


Note: that responses - which are Interna) ly consistent.whll rate high on- 


this scale* regardless of théIr rishness, rods or SOPREGI ne 5 
OF Prsmiee 


G6, Cons der the fol lowing “three-point scale: * SO ‘ax 8 
% : - ee, = * Lees 
; , | Bs ¥° 7 # 
_ . ‘ - "a ~' “= s 
>. 2 a 3, ° 
[aTegrated whale. : oo " conflicting elements 
2° (Examp los from fal lure syndrome vignette) ce we ors 
1. Three. segments are comatlible, form an- Integrated poepaneey 


2. 


= = . 7 > ec, | 


"I"d help Kim with-the first “few problems...because ~ 

le needs help getting star Teds ss ihle Student Is afrald 

tg do his work, afraidshe'IlI falll." . 
Three segments are ‘not’ comp lete | y. Integratéd, but: there are 
no conflicts. One or more elements Ls - different from, but 


* not. contradictory. to, -the others. 


"I'd go over the directions, with him to be sure 
he understood...he has a poor sel f concept...this 
student need& to. be motivated, encouraged ‘to work te 
an his own... , 
One or more antithetical to the others. “Use thls: rating. to 
flag any clear contradiction or conflict, where elements 
are a crossed purposes. ‘ ia 
. "I'd tell him-to take a time out...he needs .to Msten... : 
. this student doesn't understand the lessons he doesn! t. 
- know how to’ do It." a _— - 
Can't rate/other. s * oS _ ae 


4, 


. a‘ ie . od , 2 : ; 7 5 t S — 2 ; . 7 . A : ; ; - : ; a3 - or) . woe 
et ABRENDIX. Ce TEACHER ROLE DEFINITHON FORM y —- Subject No. |” 
y & . . : é an ; ° ; . : * , . 4 | . 
‘ arn . - . Tepensiteitremirmrestgmere * 
oo, | “f, . | ‘ Be = CJ - ‘ | 
{ : _ Teachers di fter in thelr. relative enphas!s on Instruct lon” vs. childs 
“4 i . F . S ue 
" Botial Izatlon, Cd. Q.; devigtopment of positive le ca Interaction a” 
SkI bis. with adults and peers .-: . . Some teachers betleve that thee 
primary: @al Is Instructing students. In the curriculum. . ‘Other teachers 
“see subject etter Instruct ton, as. secondary. to the fostering of pogitive, 
Ins ght Ful sel f-growth of students.” How would. you character Ize ote rela~ 
o “tae ‘ # "ee 
» . i. tive emphasis on Instruction vs. Soclal Ization In your’ teaching? | é a 
: : - 3 . . 4 . 
i . : . cf 7 . a aor .* 
we c) gs. * , : | ' : . 
Py : er ’ é oe ry re = . : e ‘ : : 
- \ a : ‘ ary ‘ . : woe ; : 
\ } si e % . ; : 5 e i 
~ . CHECK ONE; .- * et -% ae 
a , ‘ . : ‘ & 
. We ; be = oe « wie 
; ‘ \ e a = : ' . 
° a7 as . eae 
“ "Much heavier emphas!s on Instruction vs. soclallzation. | - 
, . 7 eee 7s . ns . . ih . 
2 ‘ . e a : : a: a 4 , — ie 2 
4 . . . = . : te é: 
— , Somewhat more emphasis on Instruction vs. soclallzation. : 
© . - ‘ ; ~ ? . : : . 
X, 4 it - ‘ Me 5 t : . 
. a « : . : . - : oo & “ . wt 
ra Somewhat more emphasIs on soeclallzation vs. Instruction. 2 
. t iy M4 e r) my . aa : 
. ‘__... Much hadvler emphasls. on soclallzation vs, Insffuction.» a 
"45 = ge Se j : ‘ , eos . . i 4 - 
: a , . t ; oe . e v . . 
~ , f asf 
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eo apt Table: Summa ty, of Significant’ Results of Analysis of Variance Se Oe eee 
Wattablep e - Pat “Vignette Main. Effects i Other Main Effects ; ‘Interaction Effects. 
ae "es Cts Te Ss arn. eo oo . : ee 
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